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Introduction
This document is intended to be a checklist and a source of information for planning and writing an inclusive vignette or case study. It also includes how to clarify objectives, gather information, prepare materials, and give instructions for facilitating an engaging and formative learning activity using your case study. You will also find suggestions on how to summarize and evaluate the learning.
Should you wish to discuss possible strategies and/or validate your approach or choices, please request a consultation with one of the Specialists at TLSS (saea-tlss@uottawa.ca). 
Note: In this document, the term "case study" can also refer to vignette (a short scenario of a few lines), although there is a distinction between the two, mainly in terms of length, steps and level of complexity.
Reminder – types of vignettes / case studies 
· Reflect on or raise awareness of a specific topic.
· Review concepts or prepare for an exam or an assignment.
· Solve typical or atypical problems.
· Learn to assess clients or patients.
· Learn to design and apply a targeted intervention/action/process.
Reminder – goals of vignettes / case studies
· Bring issues related to the workplace and society into the classroom. 
· Promote awareness of one’s strengths, limitations, and worldviews (in relation to others).
· Put into practice approaches, processes, and steps for assessing, responding, and resolving problems (confidence and competence building). 
· Discover the nuances between theory and practice before attending an internship or entering the workforce.
· Be open to the world and to the realities and needs of different equity-seeking groups (with empathy, respect, and kindness).



Instructions
In each section, you could check off the items as you answer the questions during the design of the case study 
and related activity. 

1. Setting objectives

[bookmark: Check1]|_|   Have you clearly defined the objectives of the case study? Have you ensured that they are relevant, achievable, and aligned with the values of inclusion and equity?
· Students come from diverse cultures, socio-economic backgrounds, and life experiences. Case studies must be designed to reflect this diversity and be inclusive of all students. 
· Students must become aware of the diverse realities and contexts of their clientele if they are to respond optimally to their needs.
[bookmark: Check2]|_|  Have you defined the specific learning outcomes you want students to achieve at the end of the case study activity?
· Students learn more when they know what is expected of them and how they will be assessed. 
· Learning objectives must be aligned with the key competencies of the discipline and ensure inclusion.
· The case study must prepare students for a flexible intervention adapted to the patient's or client's group affiliation and must promote equity in the services offered. 

2. Gathering information

[bookmark: Check8]|_|  Have you gathered information from several sources, including information about the group you wish to present in the case study? 
· Do these sources come from different perspectives, even beyond North America or the majority or typical group?
[bookmark: Check9]|_|  Have you validated the information with people who have knowledge of or experience with the group represented?
[bookmark: Check10]|_|  Have you collaborated with colleagues to share different perspectives, gather diverse resources, and get feedback?
[bookmark: Check11]|_|  Have you had your case study reviewed by colleagues and/or former students?
· Avoid tokenism by asking a student from the group represented, unless he or she has volunteered in the call for submissions. 
[bookmark: Check13]|_|  Have you added a list of credible and easily accessible references and resources to the case study?




3. Writing the case study

Diversity of protagonists 
[bookmark: Check14]|_|   Have you used a variety of examples that represent the diversity of equity-seeking or underserved groups for the services your profession offers its clientele? 
· For example, as indicated in human rights legislation and the Canadian Charter of Rights and Freedoms, these groups have been identified, but are not limited to:
· Indigenous people; 
· Women; 
· People with disabilities; 
· LGBTQ+ people, including two-spirited, non-binary and trans people and others who are vulnerable to discrimination because of their gender identity/expression; 
· Racialized communities, including black people and people of colours; 
· Recent immigrants and refugees; 
· Socio-economically vulnerable people. 
· This list also includes: 
· People from diverse religious backgrounds; 
· People with mental health challenges; 
· People whose experience is influenced by age and other contexts.  
(TLSS, uOttawa, 2021)
[bookmark: Check15]|_|   Does the case study present the protagonists' reality in an intersectional* way considering several identity factors and axes of oppression/privilege that may influence their health and well-being?
· *Most people are not one-dimensional. For example: a black, upper-middle-class lawyer, identifying as female, co-parent of a deaf child.
[bookmark: Check16]|_|   Is the information about the protagonists' background and reality fair and authentic (i.e. not reductionist, erroneous, stereotypical, or biased)?
· Case studies must avoid perpetuating stereotypes and prejudices likely to reinforce harmful attitudes or prejudices among students and interns. 
· Students from diverse backgrounds should feel welcome in the course, in the group, and in the case study activity.
[bookmark: Check17]|_|   If stereotypes or biases are deliberately incorporated into the case study for learning purposes, have you mentioned this possibility in the introduction or in the instructions to prepare students and prevent unfortunate reactions or situations?
[bookmark: Check18]|_|  Does the case study, activity and material provided promote the values, habits, and experiences of a variety of under-represented, minority or equity-seeking groups?
[bookmark: Check19]|_|  If the case study is part of a series, do the protagonists, the information about them, and the content of the issue vary amongst the case studies in the series?
· Tip: Offer teams a choice of topic and/or case study to consider their experiences, knowledge, needs and interests in learning about an under-represented or equity-seeking group.



Accessible Format
[bookmark: Check20]|_|  Is the case study written in an accessible and inclusive format and language? For example:
· The language used is concise, clear and jargon-free (or a definition or link to a glossary is included).
· The font is sans-serif, sufficiently large (12-14 point unless a digital version is distributed); in a color that contrasts with the background (e.g. black on white or white on black; avoid yellow on gray and the combination red/green or blue/yellow for those with color blindness). 
· Key words are highlighted using bold rather than underlining to avoid confusion with a hyperlink. Use italics sparingly since its serif typeface is difficult to read for some people.
· A digital version is available so that users can enlarge or reduce the font size as required.
· The language used is gender neutral. 
· Tip: Use a more encompassing term when referring to people (e.g. humankind instead of mankind; mail carrier rather than mailman; police officer instead of policeman).
· Tip: Use a variety of pronouns depending on the gender of the person (e.g. he, she, they). 
· Tip: Avoid possessive pronouns such as "my students", "your patients", “my client”, 
and/or "our indigenous people".

Inclusive content
[bookmark: Check21]|_|   Is the content sufficient, without being excessive (think cognitive load), to understand the impact 
of the situation on the person? Does it encourage critical thinking and exchanges aimed at solving a problem and/or establishing a way of communicating with the diverse clientele identified? Does it establish an assessment and action/intervention plan that is realistic and adapted to the context of the equity-seeking group? For example: 
· The topic is relevant to the course and of interest to the students in the class.
· The content respects the confidentiality of the people from whom you have drawn inspiration.
· Content includes the protagonists’ context and background.
· The story includes facts, emotions, and experiences to make the case study as realistic and engaging 
as possible.
· The content clearly identifies the problems teams need to solve and the knowledge or resources required to do so.
· Depending on the level and experience of the students in your course, the content includes appropriate assessment and/or response options or action items based on the information provided
in the case study. 
[bookmark: Check22]|_|   Do the content and questions allow students to reflect on their world view, unconscious biases, stereotypes, missing information, and what they need to explore to be more comfortable and effective when working with the clientele or the person from the equity-seeking group identified in the case study?
[bookmark: Check23]|_|  Do the content and questions allow students to compare their worldview or professional practice or experiences with other perspectives within the team or class and/or from resources, the literature on the subject and/or best practices from North America and elsewhere in the world?

4. Facilitating an in-class case study activity  
    (In-person, remotely or asynchronously)

[bookmark: Check26]|_|  Did you share the case study in advance along with the process*, the materials to be prepared, the resources to be consulted and the information about the deliverable to be submitted at the end of the activity?
· *Read the case. Discuss the case as a team (reflection and critical analysis). Agree on a decision or deliverable. Share the result with the class (or with the instructor for feedback) and conclude with a summary of what has been learned (reflect on the new perspective and/or key principles gained and their impact on practice).
[bookmark: Check27]|_|  Did you share the activity (and case study) objectives and instructions? Have you shared your expectations for the activity and the expected deliverable?
· Tip: Share information both verbally and in writing.
[bookmark: Check28]|_|  Have you defined and shared ground rules for having respectful, positive, and inclusive discussions during the activity? For example: 
· Ask students during the first case study of the semester to participate in setting the ground rules for discussions. Remind them of these rules at least once during the semester and adjust them as necessary in response to feedback.
· Remind students that everyone has an equal right to speak during the discussion and that team members must ensure that everyone has the opportunity to share their ideas verbally or in writing.
· Mention to students the importance of not criticizing the person but rather questioning or offering feedback on ideas, opinions, facts or perspectives shared, using "I" rather than "you" statements.
[bookmark: Check25]|_|  When you ask a question or invite teams to share their answers, do you give them enough time to think about it, structure their response and then share it?
· Tip: It is recommended to not always give the right of speech to people who raise their hands quickly.
[bookmark: Check29]|_|  Do you thank students for their contributions? Do you offer them constructive feedback on their answers?
· Tip: The "sandwich" method can be useful: share one strength, a comment to correct or add information, then a second strength. This will encourage participation. 
[bookmark: Check24]|_|  Do the spokespersons for each team have an opportunity to share the results of the discussion verbally and/or in writing? 
· Tip: Depending on the sensitivity of the case study topic, offer spokespersons the option to share their deliberations or responses anonymously via an in-class survey (e.g., using a survey tool like Wooclap). This also ensures greater equity in terms of access to the right to speak and the sharing of ideas.


5. Summarizing learning outcomes 

[bookmark: Check30]|_|   At the end of the activity, do you look back on the experience, the key take-aways covered, and any areas of confusion or need for further exploration? 
· Tip: Ask students to comment, synthesize and/or ask questions before sharing your point of view, adding information or making corrections.
· Ask students to reflect on their own biases.
[bookmark: Check31]|_|  Do you ask students to share feedback on their experience following the case study activity so you can adjust various parts of the activity (e.g., instructions, rules, discussions, case study content)? 
· This ensures that students are clear on how to go about sharing their discomforts or frustrations if, for example, there is incorrect or biased information in the case study.
· Tip: To increase the response rate, ask students to complete the survey before the end of the activity. 
[bookmark: Check32]|_|  Does the case study prepare students for evaluation? Did you provide them with constructive feedback on the solution offered (content and process) and on the achievement of the objectives and/or the learning outcomes? 
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